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DOCTOR OF EDUCATION
Introduction & Program Description
Alverno College has a strong reputation in education both nationally
and internationally . The education division has been recognized
by the George Lucas Educational Foundation as one of 10 best US
education programs; Dr. Arthur Levine recognized the education division
as one of four exemplars in “Educating School Teachers” (2006). In
2019, the Learning Policy Institute, led by Linda Darling-Hammond,
recognized Alverno’s education division as a site of “deeper learning”
in the preparation of educators. Internationally, the Catholic University
of Argentina has adopted the framework of the education division
in its innovative programs for preparing teachers, which have been
recognized for their strength across South America. Until 2020, however,
all of this had been directed at the preparation of undergraduate and
graduate initially licensed teachers, graduate-level advanced licensure
candidates for school leadership, and master's degrees. The Alverno
College Ed.D. programs in transformational educational leadership and
higher education teaching extend this tradition of excellence into the
doctoral level.

The program launched in Spring 2020 with two initial specializations:
K-12 School leadership and superintendency, and higher education
leadership and administration. In Fall 2020 two additional pathways were
added, one in higher education teaching, and one designed particularly
for the needs of students who had advanced to doctoral candidacy
elsewhere but not completed their doctorates, considered “all but
dissertation” or ABD.

The Ed.D. programs are open to students who have completed a
Masters-level degree. The program is offered entirely online and largely
asynchronous. The program requires two residencies, one in the first
semester of the program and one in the last semester of the program.

This handbook sets forth the context, requirements, structure,
coursework, dissertation, assessment expectations, and other key
elements of the program. For further reading, please consult the
Resources at the end of the handbook, many of which are the sources for
some of the Handbook contents.

Unless stated explicitly in this handbook, the Ed.D. program follows
Alverno College college-wide policies and procedures: see https://
catalog.alverno.edu/collegepolicies/ for more.

Program Description
Admissions Requirements
Students applying to the EdD programs must have completed a Masters
degree previously. People seeking Superintendency licensure must
already hold a principal’s license in the state of Wisconsin and be eligible
to pursue the Superintendent license under current state requirements.

Program Timing
The EdD program requires students to enroll in nine credits in each of
three semesters (Fall, Spring, Summer). The program is six semesters
long.

Residencies
The residencies are intended to provide students with experiences
that online modalities do not: sense of community, physical proximity,
connection to the campus, and extension to the larger Milwaukee
community assets. One residency is held in the first semester of the
doctoral program and is virtual; one is held at the end of the program

adjacent to the commencement ceremony, and is designed to be in-
person but may be attended virtually.

Alverno’s Culture of Assessment, Self Assessment, and
Feedback
Alverno College has a global reputation as a pioneer in the innovative
ability-based model first implemented in the 1970s and continually
refined and developed ever since.

Assessment
as • sess (http://depts.alverno.edu/saal/images/e.gifses') v.t. [late ME <
ML L assess (us) ptp. of assidere (ad + sedere)] to sit down beside

Assessment is a key component to the success of the Alverno Ability-
Based Curriculum.  Parameters of Alverno’s assessment model include:
individual performance, group interaction, self-assessment, assessor
review, assessor consensus, and specific feedback for the student.

The assessment model that Alverno College developed in the early to
mid 1970's was a result of intensive research on testing methods for
academic and corporate institutions and an exploration into the nature of
learning. It was realized that students should not just know things, but be
able to do what they know.

AT&T, the telephone monopoly of the 1970’s, was one corporation that
Alverno collaborated with in researching assessment, assessment
centers, and assessment instruments.  Alverno found that AT&T was
beginning to use situational simulations to evaluate prospective
managerial candidates.  Alverno realized that simulations or “academic
performances” could be the basis for ongoing student learning when
combined with self-assessment and faculty feedback. The groundwork
was laid for Alverno assessment. Since 1976, people have traveled from
all over the world to learn about Alverno's experiences with assessment-
as-learning during summer workshops.

Alverno’s method of evaluating student learning, called assessment, is
integral to learning in the Alverno graduate programs. Unlike many forms
of testing, assessment evaluates not just what students know, but how
well they can apply what they know.

The system of student assessment at Alverno College does not
include reference to letter grades. In fact, one tenet of the College’s
educational philosophy is that the faculty do not evaluate students
comparatively using letter grades. Instead, we establish criteria for
effective performance in each course. In the graduate programs, these
criteria reflect standards for achievement within the discipline and
professional areas, which guide all courses in the specific program.
As part of professional programs, graduate course assessments are
designed to engage students within their disciplinary and professional
contexts. Examples include writing business reports that address
strategic and operating issues, preparing proposals for inquiry-based
nursing projects, and developing mentoring handbooks for school
districts. We then provide students with significant narrative feedback
describing the quality of their performances relative to those standards.
A student who does not meet these standards at the level defined in
each course does not pass the course. As a continuous process in which
the students themselves play an active role, assessment helps both the
student and the faculty member judge the student’s progress toward
meeting the criteria for a given course.

Due to the rigor of our curriculum, we are able to confirm that a student
who has successfully completed a course is held in “good standing.”
This means that any student in good standing at the College has

https://catalog.alverno.edu/collegepolicies/
https://catalog.alverno.edu/collegepolicies/


2  Doctor of Education

demonstrated the requisite understanding and practice of the disciplines/
profession for the courses s/he has completed. Faculty distinguish
quality of performance by providing a written evaluation of the student’s
work that documents the specific way the student met or exceeded those
standards. At the time of graduation, those evaluations are synthesized
into a narrative statement that describes the quality of the student’s
graduate work. This narrative statement is an objective evaluation of the
quality of the graduate’s performance in her/his program of study and is
an integral part of each student’s official final transcript.

The record of courses taken and a detailed profile of the student’s
strengths and accomplishments become part of each student’s
permanent records. Because this method provides much more
information than a grade and fosters continuous learning, it is approved
by accrediting bodies and accepted by graduate schools and employers.
In fact, educators from across the country and around the world regularly
visit Alverno to learn about this innovative and effective approach to
helping students learn.

Self Assessment
Since 1973, Alverno faculty have been refining our understanding of self
assessment from data in your research studies and thorough reflection
on our practice.

One result of our study is a developmental framework that we have
articulated to guide our students and ourselves in recognizing and
seeking to develop increasingly refined self assessment. We have
identified four components of skills inherent in self assessment:

• observing
• interpreting/analyzing
• judging
• planning

Within our framework, we have also distinguished beginning,
intermediate, and advanced levels of self assessment ability. We have
learned that a student might show proficiency in some components at a
beginning level, some at an intermediate, and some at an advanced one.

There are many ways of approaching self assessment, and each way has
its own strengths and limitations. For that reason and because of the
varied nature of students' learning styles, students should experience
multiple approaches. Types of self assessment include those that focus
on a

• single performance
• single ability
• single outcome
• specific disciplinary framework or theory
• component of the self assessment framework (observation,

interpretation/analysis, judgment, and planning)
• process
• integrate several performances, abilities, outcomes, or content/ability
• focus on the student's development over several semesters

Feedback
Feedback is a process that supports learning—the learning of students
and the learning of faculty. Feedback functions in three ways to support
the improvement of outcomes. First, feedback improves student
learning within a course because it not only provides students with
clear expectations and information on how well their performance
measures up to those expectations, but it also suggests strategies

to address areas that need further development. Second, feedback
improves teaching because the careful attention to performance required
to give good feedback also deepens faculty members’ awareness of
student understanding or misconception, thinking and application,
and expression of thinking in writing or speaking. Third, patterns of
performance captured in feedback can assist a department or program
to look across courses to uncover issues or problems and determine
appropriate changes to improve programs.

Student Perspectives
A case study conducted by the National Institute for Learning Outcomes
Assessment (Allen 2016) identified benefits of this model as experienced
by students.

“Alverno students identified four components of Alverno’s assessment
model as having the most positive impact on their learning: explicitly
stated learning outcomes; meaningful, useful feedback tied to these
outcomes; self assessments; and faculty who see the value and purpose
of assessment as integral to student learning. These components,
combined with ample campus resources to improve learning, hands-on
experience in the major, and a student- and learning-centered campus
culture, provide a meaningful and positive… experience for Alverno
students (3)”

Program Outcomes and Conceptual Framework
There are five advanced program outcomes that are infused into
every course outcome and each module objective. Together, they
connote an educational practitioner able to perform at the highest and
most scholarly levels. Alverno College uses an “ability-based” model
of teaching, learning, assessing, and self assessing. The doctoral
program in education is founded on the strengths of this model. The
advanced outcomes in education framework identifies five key “abilities”
that educators should demonstrate: Conceptualization, Diagnosis,
Communication, Coordination, and Inclusive Interaction. This framework
sets forth a developmental continuum of abilities, beginning with initially
licensed teachers at the start of their teaching careers. By the doctoral
level, we expect students to demonstrate the highest level of these
abilities. These abilities will be holistically assessed throughout the
EdD coursework. Each set of course outcomes is designed to generate
evidence of program outcomes.

Conceptualization: integrating disciplinary knowledge with educational
frameworks and a broad understanding of human development in order
to plan and implement learning processes

• Showing a commitment to teaching within one’s discipline
• Showing high ability to pick the right strategy for the right situation
• Modeling an adult learning process for others
• Acting as a professional, using leadership roles to impact others

Diagnosis: interpreting observations of behavior and situations using
frameworks in order to foster learning

• Demonstrating flexibility and actively seeking information or
frameworks with which to probe information

• Showing commitment to diagnosis as an ongoing process
• Using effective interpersonal skills that have been honed to gather

information

Coordination: managing resources effectively to support learning goals
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• Practicing as an educator within an institutional framework
• Demonstrating highly-skilled adaptation to changing situations
• Emerging elements of a Tonna me and collaboration in working in an

effective, productive style
• Actively continuing one’s own ongoing experiential learning
• Acting with developed professional values
• Articulating a philosophy of teaching, learning, and assessment

Communication: Using oral, written, and media modes of communication
to structure and reinforce learning processes

• Structuring the physical/interpersonal environment as a means of
communicating content

• Demonstrating versatility in the creative preparation and use of varied
media

• Demonstrating understanding of content area/discipline in both
theoretical and experiential ways

• Modeling effective communication and diverse environments

Inclusive Interaction: demonstrating professional responsibility in diverse
learning environments

• Believing as an advocate of learning in motivating, in relating to
learners, in sharing judgment

• Demonstrating sophisticated awareness of the complex of variables
present in interaction, their mutual impact, and their ongoing
negotiation by the interactants

• Assisting learners and colleagues in the habit of taking multiple
perspectives

• Taking responsibility for and to the state of education
• Integrating the other abilities

Program Characteristics
Credits
The doctoral degree pathway requires 54 credits at the post-masters
level. For candidates pursuing a Wisconsin Superintendent license, an
additional three credit practicum will be required.

Normative time
The EdD is designed to be completed in 24 to 27 months. Students may
begin the program in fall and spring semesters. If a student needs to
shift to an alternate timeline for whatever reason, they should work with
the EdD director to identify what implications their change may have for
program completion.

Low residency blended design
The program will include regular, brief residencies on the Alverno campus
in Milwaukee, Wisconsin. The majority of coursework and dissertation
development will be completed in online seminars and courses.

Continual development of dissertation 
Students in this program will begin the development of their dissertation
the very first semester. Each fall and spring semester will include
extensive development, revision, and defense of the student dissertation.

Admissions requirements
Candidates seeking admission will be required to submit evidence of the
following:

• A master’s degree in a field related to the student’s preferred area
of concentration from a regionally accredited institution with a
cumulative GPA of 3.0 or above.

• Official graduate and undergraduate transcripts.
• A resume showing professional experience. A minimum of three

years’ relevant experience is recommended.
• Three letters of reference from persons in leadership roles in the

applicant’s chosen area of concentration attesting that the applicant
has the ability to engage in studies at the doctoral level and to
conduct research.

• A personal interview with a member of the graduate faculty
representing the applicant’s preferred area of concentration. For
applicants where distance is a factor, an electronic medium may be
utilized for the interview.

• A written statement of professional goals and topic of research
interest.

• A 750-1500-word sample of the applicant’s writing abilities.
• Evidence that non-U.S. applicants have received a minimum score

of 550 (written), 213 (computer), or 79 (internet) on the TOEFL
examination.

Structure and timing of coursework 
Each content course is offered in eight-week modules during the fall
and spring semesters. During the summer semester, three eight-week
courses run in parallel over 10 weeks. Dissertation courses, that run only
in fall and spring semesters, are highly personalized to each student’s
dissertation interests. Those courses meet biweekly over a 16-week time
frame. Each 16 week semester, students will be enrolled in nine credits:
two 3-credit content courses, one offered in the first eight weeks and
one offered in the second eight weeks, and one 16-week dissertation
seminar. Students entering on the All But Dissertation Pathway who have
established prior to admission that they advanced to doctoral candidacy
in their previous program are not required to take EDD 804, EDD 811,
EDD 813, and EDD 850. Generally, ABD students take six credits most
semesters. Students entering on the Ed.S. to Ed.D. pathway are not
required to take specialization courses. Consult your academic evaluation
for your program requirements.

Program Pathway for Fall Start Students
SEMESTER 1 (Fall):

• EDD 800: Dissertation Advisory I (16 weeks)
• EDD 801: Principles of Responsive & Transformational Leadership (8

weeks)
• EDD 802: Research in Educational Contexts (8 weeks)

SEMESTER 2 (Spring):

• EDD 810: Dissertation Advisory II (16 weeks)
• EDD 811: Statistics & Data Analysis (8 weeks)
• EDD 804: Research Methods (8 weeks)

SEMESTER 3 (Summer):

• EDD 812: Equity in Diverse Educational Settings (8 weeks)
• EDD 803: Ethical Organizational Leadership (8 weeks)
• EDD 813: Advanced Research Methods & Data Analysis (8 weeks)
• EDD 815: Dissertation Proposal Defense

SEMESTER 4 (Fall):

• EDD 820: Dissertation Advisory III (16 weeks)
• EDD 8xx: Specialization Course
• EDD 8xx: Specialization Course
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SEMESTER 5 (Spring):

• EDD 830: Dissertation Advisory IV (16 weeks)
• EDD 8xx: Specialization Course
• EDD 8xx: Specialization Course

SEMESTER 6 (Summer):

• EDD 814: Scholarly Communication (8 weeks)
• ED 850: Transformational Leadership: Practice & Impact (8 weeks)
• ED 840: Dissertation Defense & Dissemination (8 weeks)
• EDD 837: Dissertation Defense

SEMESTER 7 (Fall): 
Superintendency track students only

• EDD 826: Superintendency Practicum (16 weeks)
• ED 827: Superintendency Portfolio

Program Pathway for Spring Start Students
SEMESTER 1 (Spring):

• EDD 800: Dissertation Advisory I (16 weeks)
• EDD 801: Principles of Responsive & Transformational Leadership (8

weeks)
• EDD 802: Research in Educational Contexts (8 weeks)

SEMESTER 2 (Summer):

• EDD 810: Dissertation Advisory II (16 weeks)
• EDD 811: Statistics & Data Analysis (8 weeks)
• EDD 804: Research Methods (8 weeks)

SEMESTER 3 (Fall):

• EDD 812: Equity in Diverse Educational Settings (8 weeks)
• EDD 803: Ethical Organizational Leadership (8 weeks)
• EDD 813: Advanced Research Methods & Data Analysis (8 weeks)
• EDD 815: Dissertation Proposal Defense

SEMESTER 4 (Spring):

• EDD 820: Dissertation Advisory III (16 weeks)
• EDD 8xx: Specialization Course
• EDD 8xx: Specialization Course

SEMESTER 5 (Summer):

• EDD 830: Dissertation Advisory IV (16 weeks)
• EDD 8xx: Specialization Course
• EDD 8xx: Specialization Course

SEMESTER 6 (Fall):

• EDD 814: Scholarly Communication (8 weeks)
• ED 850: Transformational Leadership: Practice & Impact (8 weeks)
• ED 840: Dissertation Defense & Dissemination (8 weeks)
• EDD 837: Dissertation Defense

SEMESTER 7 (Spring): 
K-12 Leadership track Superintendency only

• EDD 826: Superintendency Practicum (16 weeks)
• ED 827: Superintendency Portfolio

Dispositions and Professionalism Expectations for Doctoral Students
Because the program is highly interdependent and relational, Alverno
College expects that all participants (students, faculty, and advisors)
adhere to basic professionalism expectations as well as continuously
striving toward lifelong goals for professional growth.

Basic Expectations for Doctoral Students
These expectations are based on the key dispositions of respect,
responsibility, communication, and collaboration. If consistently
practiced, they provide a base for growth toward the deeper dispositions
necessary to be effective with all learners and colleagues. If violated, they
are  cause for concern and appropriate intervention. Students may be
asked to reflect on their demonstration of these basic expectations in
classes or advisories and they may be used to document any issues with
student performance and subsequent interventions.

• The doctoral student effectively demonstrates discipline and
responsibility for attending all advising meetings and classes on time

• The doctoral student comes prepared with writing, data, articles, or
other relevant meeting materials 

• In submitting work, s/he finishes and turns in on the dates requested
dissertation assignments that are complete and have been proofread

• The doctoral student takes the initiative to communicate with faculty
and dissertation advisors if there are concerns

• The doctoral student consistently uses appropriate language,
interacts in a professional manner and shows respect for others 

• The doctoral student accepts equal responsibility for group tasks or
assignments and supports others in doing so

• The doctoral student honors professional ethics, including
appropriate use of quotations, recognition/citation of sources,
respect for confidentiality and privacy, etc.

• The doctoral student is non-defensive about feedback from faculty,
advisor, and peers and uses feedback to support her/his own growth

• The doctoral student maintains openness and a positive outlook,
interpreting challenges as opportunities and seeking assistance
when needed

• The doctoral student provides consistent support for learners and
colleagues in nonverbal and verbal interaction

The Doctoral Student as Professional
Alverno Education students and graduates work to build professional
dispositions across their coursework, through self assessment and
reflection, collaboration, and systematic inquiry. Course content engages
them in the study of education as a moral practice, along with a strong
focus on supporting learners and colleagues in continuous development
and growth. Doctoral students are asked periodically to reflect on
and give examples of evidence of their growth in these beliefs and
commitments, especially in their work to build cultures of learning that
reflect them.

• The educator believes that all students can learn, holds high
expectations for all students, and persists in helping all students
achieve success through effective design of learning experiences,
thoughtful assessment, and meaningful feedback.

• The educator believes in the inherent dignity of all people, respects
the customs and beliefs of diverse groups, and provides equitable
opportunities for all people to learn. 
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• The educator establishes environments of respect and collaborates in
building a culture for learning. 

• The educator is a flexible and responsive advocate for learners,
seeking out and using a variety of strategies and resources to meet
their cognitive, social, emotional, physical and character development
needs. 

• The educator shares his/her learning, seeking to keep abreast of
professional discourse and resources and to conduct research to
systematically improve practice. 

• The educator collaborates with stakeholders, students, families,
communities, and other professionals to support learning,
contributing to efforts that improve environments of learning.

• The educator maintains her/his philosophy of education as a living
document, using it to guide ethical practice.

Communication Expectations
Alverno College uses criteria developed by the Communication Ability
Department to guide our evaluation of written and oral communication.
Consult the Appendices of this document for the writing criteria and
speaking criteria.

Core Courses and Methods Courses
EDD 801 Principles of Responsive & Transformational Leadership
In this course, students will show relationships between his/her
professional practice and context to appropriate conceptual frameworks,
demonstrate deep understandings of one’s current practice within the
context of responsive and transformational leadership,analyze principles
of responsive and transformational leadership as they relate to K-12 and
higher education and use principles of responsive and transformational
leadership to begin to define themselves as leaders.

EDD 802 Research in Educational & Organizational Contexts 
In this course, students will read broadly and deeply from a variety of
scholarly research.  They will create an annotated bibliography structure
to which they will add on throughout the program. They will engage
in discussion about research and situate their interests and contexts
in relationship to existing and needed research, identifying potential
sources of scholarly contribution. They will develop comfort and fluency
with APA style and formatting.

EDD 803 Ethical organizational leadership
In this course, students will analyze educational situations and issues to
determine ethically appropriate responses, articulate their professional
values and how they inform responses to case studies and current
educational events, and appropriately apply frameworks of ethical
organizational leadership to K-12 and higher education settings

EDD 804 Research Methods
In this course, students will explore and evaluate diverse research
methods and design.  They will consider the benefits and constraints of
various research paradigms and methods. They will identify an initial plan
for a research method.They will explore the possibility of co-authorship
and collaboration in their scholarly projects.

EDD 811 Statistics and Data Analysis
In this course, students will deepen their understanding of statistical and
quantitative data, as well as tools to support effective analysis of data.
They will critically question how statistics are used to support arguments
and claims.They will use and evaluate diverse tools for quantitative and
qualitative data collection and analysis. They will identify appropriate
tools and approaches for their own research design.

EDD 812 Equity in Diverse Educational and Organizational Settings
In this course, students will propose strategies to address issues of
disproportionality and inequity in educational settings, analyze patterns
of bias within their current setting and design meaningful interventions,
and identify diversity/equity issues and their impact in educational
settings.

EDD 813 Advanced Research Methods and Data Analysis
In this course, students will explore advanced topics in students’ chosen
methodology, including mixed-methodology projects. They will engage in
critical research instruments selection (e.g. specific survey, focus group
protocol, etc.), and select appropriate research methods, providing a
defense and rationale. They will produce a final draft of the methodology
section of their proposal.

EDD 814 Scholarly Communication
In this course, students will refine their power as writers and
communicators, receiving substantive feedback on their dissertation as
it nears completion. They will evaluate possible ways to communicate
their research findings in diverse publications: books, articles, podcasts,
presentations, roundtables. They will gain experience in writing
conference proposals, book prospecti, and peer-reviewed journal articles.

EDD 850 Transformational Leadership: Practice and Impact
In this course, students will assess their current practice within the
context of responsive and transformational leadership and describe how
they will develop new leaders within their educational setting. They will
apply principles of responsive and transformational leadership to define
themselves as leaders, and describe how their leadership was informed
by their research.

Specializations
The following sets of 3-credit courses will involve each student in
deepening their understanding of their area of specialization: K-12
school and district leadership for prospective superintendents; K-12
educator preparation and teacher education; higher education college
and university leadership and administration; or higher education
teaching and learning. Students pursuing the superintendent license will
complete one additional three-credit practicum course. Students who
have advanced to candidacy previously in other programs will complete
the higher education teaching and learning specialization.

Specializations in Transformational Educational Leadership
Transformational Educational Leadership in K-12 Settings
EDD 821 Leadership, Educational Law and Policy

In this course, students will understand the authority, liability, and legal
responsibility of school personnel in public and private institutions.  The
course explores the impact of local, state and national constitutions,
statutes, and court decisions on education.  Topics will include but are
not limited to employee rights and discipline, curriculum, student rights
and discipline, special education, contracts and contemporary education
issues.  Students will explore policy development as a political process
and develop an understanding of power structure, the role of leadership
in impacting policy, dealing with influential groups and lobbies, and the
process of policy development at all levels.

EDD 822 LEA Governance, Management and Finance

The course will explore the organizational structure and administrative
relationships in school settings through the lens of systems thinking and
the study of administrative behavior. Students will explore organizational
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theory, the collection and distribution of local, state and federal revenue,
problems and issues in funding education, and resource allocation. 
Managepoliticalpolitical, and social forces affecting schools.

EDD 823 Assessment, Technology and Data for School Improvement

This course explores the use of evaluative information for administrative
decision making and the administration and evaluation of educational
projects and programs.  Students will develop the ability to assess
needs, plan projects and programs, use technology for efficiency and
effectiveness, and evaluate the impact of educational programs and
decisions.

EDD 825 The Superintendency: Climate, Personnel, and Supervision

This course explores the personal commitment required in the role of the
school superintendent, the study of systematic leadership theory and
practice, the development of professional competencies and the ability
to create the climate and capacity for learning across the organization.
  Research, theory, and best practices of instructional leadership will be
explored as a means to build capacity and equity for student learning.
The relationship between staff supervision, professional development,
and student achievement will be stressed.

EDD 826 Superintendency Practicum (solely required of students
qualified to pursue licensure)

The field experience and course support allows the aspiring administrator
the opportunity to practice administrative leadership in a setting beyond
an individual school site.  A practicum plan will document leadership
exposure and practice in the administrative leadership standards
for licensure.  Students will examine a range of problems in school
administration, develop projects to meet the needs of the field experience,
and provide evidence and artifacts of learning through the completion of
a final portfolio.  The practicum will be supervised by a site administrator
and Alverno faculty collectively.

EDD-827 Superintendent Licensure Exit Portfolio (0 credits)

This portfolio provides evidence of the candidate's ability to accomplish
the responsibilities of a school superintendent and is aligned to the
Wisconsin Administrator Standards and the Professional Standards for
Educational Leaders.

Prerequisite(s): Full EDD students, concurrent with EDD-826 (https://
catalog.alverno.edu/search/?P=EDD%20826).

Superintendency Licensure

Once requirements are met, candidates will be endorsed for
Superintendent licensure in the state of Wisconsin.

Transformational Educational Leadership in Higher Education Settings
EDD 831 Higher Education Legal Issues and Accreditation

In this course, students will compare and contrast regional accrediting
body expectations, with an emphasis on the one that accredits IHEs in
their region. They will apply what they learned about accreditation to
write a proposal for a new degree program and prepare for a mock annual
review.

EDD 832 Higher education curriculum and assessment leadership

In this course, students will demonstrate their ability to work effectively
and collaboratively with key higher education stakeholders with faculty.
They will engage in examination and oversight of curricula, board and
trustee engagement, and effective addressing of student and faculty
concerns and grievances.

EDD 833 Assessment, Technology and Data in Higher Education Settings

In this course, students will analyze data used in program evaluation,
including retention, graduation and attrition data, evaluations of faculty,
enrollment trends and patterns and use the analysis to design a program
evaluation process for a higher education setting. They will analyze
technological tools for mining and examining data from higher education
settings and determine what tools are appropriate for what purposes.
Applying what they have learned about transformational leadership,
students will design a data “retreat” that uses data for program review
and goal setting.

EDD 835 Higher Education Roles, Responsibilities and Leadership

This course explores the personal commitment required in the role of
the IHE leader, the study of systematic leadership theory and practice,
the development of professional competencies and the ability to create
the climate and capacity for learning across the organization. Research,
theory, and best practices of system leadership will be explored as a
means to build capacity and equity for learning. The relationship between
faculty performance and academic innovation, professional development,
and student achievement will be stressed.

Specialization in Higher Education Teaching and Learning
EDD 832 Higher education curriculum and assessment leadership

In this course, students will demonstrate their ability to work effectively
and collaboratively with key higher education stakeholders with faculty.
They will engage in examination and oversight of curricula, board and
trustee engagement, and effective addressing of student and faculty
concerns and grievances.

EDD 833 Assessment, Technology and Data in Higher Education Settings

In this course, students will analyze data used in program evaluation,
including retention, graduation and attrition data, evaluations of faculty,
enrollment trends and patterns and use the analysis to design a program
evaluation process for a higher education setting. They will analyze
technological tools for mining and examining data from higher education
settings and determine what tools are appropriate for what purposes.
Applying what they have learned about transformational leadership,
students will design a data “retreat” that uses data for program review
and goal setting.

EDD 838 Instructional Design Fundamentals

In this course, students will develop deep understandings of theories and
practices of instructional design and assessment-as-learning related to
their disciplinary/ content contexts in higher education institutions.

EDD 839 Teaching, Learning, and Assessing in Diverse Educational
Contexts

In this course, students will develop deep understandings of the lived
experiences, cultural knowledge, and prior learning of the students in their
higher education contexts. They will incorporate these understandings

https://catalog.alverno.edu/search/?P=EDD%20826
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into engaging, inspiring, and authentic learning experiences in their
content area(s) and related to higher education academic programs.

All But Dissertation (ABD) Pathway
A student who can demonstrate that they have previously been advanced
to candidacy in another doctoral program may be admitted to the ABD
pathway. In this case, a student’s required courses will be reduced based
on their prior coursework. They will complete some core courses, a
specialization set of courses, and the dissertation courses.

Ed.S. to Ed.D. Pathway
The Ed.S. degree is for Education Specialists (e.g. School Psychologists,
Superintendents) and is often accompanied by a specialized license
(for example, from the Wisconsin Department of Public Instruction).
However, someone working as a Superintendent of a school district
or in a role as a School Psychologist may desire to attain the terminal
degree. This program is similar in structure to the ABD program, which
transfers in doctoral credits pre-candidacy and reduces the time to
degree completion, but in this case instead of waiving the core and
research courses, the transferred courses would be those that can
substitute for the Superintendent specialization. This pathway is for
any student holding a completed Ed.S. degree, includes all of the core
courses and research courses, but replacing the specialization courses
with prior coursework at the post-Masters level as electives transferred in
from any completed Ed.S. degree.

Dissertation Process
Dissertation Advisor
The Dissertation Advisor is assigned at the beginning of the program and
will be the main point of contact for the student as they move through the
dissertation advisory courses. Advisors will meet with students, usually
biweekly in the fall and spring semesters, and will provide oral and written
feedback and guidance to the student. As dissertation advising is a form
of teaching, Dissertation Advisors are expected to exemplify Alverno
College effective teaching and feedback methods.

Dissertation Advisee
Because the program is “dissertation from day one,” each EdD student
must also fully commit to the relationship with the dissertation advisor.
Students are responsible to meet expectations for communication,
professionalism in meetings, and timely completion of work. As
mentioned above, students must provide evidence of their basic and
ongoing dispositions for professionalism in all of their work in the
program, including work with their advisor. McNeil (2022) has created
a helpful list of mentee characteristics that reflect how students can
make their commitments evident, which are consistent with Alverno’s
expectations for engagement and professionalism:

• Comes prepared to meetings
• Respects mentors' time
• Follows through and accepts responsibility
• Demonstrates foresight and self knowledge
• Does not expect to be taken care of and does not become too

dependent
• Comes with solutions, not just problems
• Gives and requests feedback

• Asks for clarifications and communicates clearly
• Increases the mentor's store of knowledge.

McNeil, M. (https://www.gim-crhc.pitt.edu/people/melissa-mcneil-
md-mph/) (2022), “Habits of Highly Effective Mentees.” Personal
Communication.

Advisor Changes
If a student or advisor has concerns about their dynamic, they should
contact the EdD program director. Advisor changes are only to be initiated
after the student and advisor have first attempted to articulate and
address points of tension. Students requesting an advisor change should
do so recognizing that their request may imply delays in their program
completion. Students may not request an advisor change more than once
unless there are significant extenuating circumstances. The program
director may initiate an advisor change if there is a program or faculty
concern.

If an advisor initiates a change, they will do so in consultation with
the EdD program director. If more than one advisor initiates a change
with a student as result of a pattern of behavior related to feedback
or successful progress toward to the completion of the dissertation,
this may be cause for a change in academic status or delay of program
completion. Both advisor and advisee are responsible for co-creating a
productive and collaborative scholarly dynamic.

Access to Scholarly Sources and Professional Literature
The Alverno College Library provides access to academic and scholarly
resources. Below are several links that are designed to support doctoral
students’ work in their courses and on their dissertations.

1. Refining a Research Question (http://media.alverno.edu/EDD800/
library-tutorials/01-refining-a-research-question/story.html)

2. EBSCO Databases (http://media.alverno.edu/EDD800/library-
tutorials/02-ebsco-databases/story.html)

3. Creating an EBSCO Account (http://media.alverno.edu/EDD800/
library-tutorials/03-creating-an-ebsco-account/story.html)

4. Searching EBSCO Databases – Part 1 (http://media.alverno.edu/
EDD800/library-tutorials/04-searching-ebsco-databases-pt-1/
story.html)

5. Searching EBSCO Databases – Part 2 (http://media.alverno.edu/
EDD800/library-tutorials/05-searching-ebsco-databases-pt-2/
story.html)

6. Organizing Your EBSCO Folder (http://media.alverno.edu/EDD800/
library-tutorials/06-organizing-your-ebsco-folder/story.html)

7. JSTOR (http://media.alverno.edu/EDD800/library-tutorials/07-jstor/
story.html)

8. Google Scholar (http://media.alverno.edu/EDD800/library-
tutorials/08-google-scholar/story.html)

9. InterLibrary Loan (http://media.alverno.edu/EDD800/library-
tutorials/09-interlibrary-loan/story.html)

10. Ebooks (http://media.alverno.edu/EDD800/library-tutorials/10-
ebooks/story.html)

11. NoodleBib (http://media.alverno.edu/EDD800/library-tutorials/11-
noodlebib/story.html)

12. Getting Assistance from Librarians (http://media.alverno.edu/
EDD800/library-tutorials/12-getting-assistance-from-librarians/
story.html) 
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Dissertation Timing
Students will enroll in a Dissertation Advisory course each Fall or Spring
semester that they are in the program. They will be expected to continue
developing their dissertations during summer semesters, though there is
not a formal Advisory course during the summer semester.

EDD 800 Dissertation Advisory 1
In this course, students will identify a potential area for study, will identify
members of the dissertation committee, and will develop the initial
research question and complete a draft literature review.

EDD 810 Advisory 2 
In this course, students will complete the introduction and literature
review, and (if taken concurrently with Research Methods 1) begin
development of the methodology section, or (if taken concurrently with
Advanced Research Methods) complete their methodology section.

Committee
Each student’s dissertation committee will be comprised of no fewer than
three and no more than five members. At least two must be members
of the Alverno College faculty. “Outside” committee members must be
proposed to the dissertation advisor and approved by program leadership,
and their CV is gathered and retained by the program director.

EDD 815 Proposal Defense
Once a student has completed her or his dissertation proposal in
Dissertation Advisory 2 and Advanced Research Methods, which are
taken concurrently for Spring start students and consecutively for Fall
start students, they will participate in a proposal defense with their
dissertation committee. In this defense, the student must succinctly and
clearly set forth their research question, grounded in the literature, and
describe their methodological proposal. They may also elect to describe
their planned means of data analysis.

Prior to the defense, the student should have completed chapters
1, 2, and 3 of their dissertations (Introduction, Literature Review,
Methodology.) The defense will be scheduled with the Dissertation
Advisor and at least two other members of the student’s committee
(the program director may stand in for one member of the committee if
schedule constraints require).

Elements of the Proposal Defense:

• Short introduction to the context, purpose, and research questions of
the dissertation.

• Proposal Defense presentation (following provided template:
Appendix A)

• Questions/ clarifications

Institutional Review Board (IRB)
Students must submit required forms for exempt or non-exempt research
to the Alverno College Institutional Review Board, either to the Education
Division representative or the full board. They may also be required
to submit IRB or other means of approval and consent to their own
institution or school/district. If a student is studying Alverno College, they
must also apply to the College for participant consent. The student is
responsible for identifying these requirements and fulfilling them before
they are permitted to gather data for their research. The Alverno College
IRB web page on the College website has more guidance related to these
processes and requirements.

EDD 820 Dissertation Advisory 3 
In this course, students will gather and analyze the data for their
dissertation, and create the structure for their Findings section.

Communication with Committee Members
As students gather and analyze their data, they must update members
of their committee of their progress and process no less frequently than
monthly. They must communicate with their Dissertation Advisor at
minimum biweekly.

EDD 830 Dissertation Advisory 4 
In this final dissertation course, students will write up and defend their
dissertation, receive feedback, and make any needed revisions.

EDD 837 Dissertation Defense
Purpose of the Dissertation Defense

The Dissertation Defense is a formal presentation of the entire
dissertation project. Students must convey their entire finished
dissertation to the committee members at least two weeks prior to the
defense so that the committee members have the opportunity to raise
any significant concerns prior to the defense. If significant concerns are
raised, the defense may be rescheduled to provide additional time to
address the concerns. If the defense itself yields concerns or required
revisions, the student must complete those revisions by at least two
weeks before commencement and submit the revised dissertation to their
Advisor. If they require more time to address or complete revisions, their
program completion may be delayed.

Because this program is an Ed.D., there is an expectation that
students’ dissertation project has emerged from and is aligned to
their professional practice and context, as opposed to evaluating
whether the project represents a significant new contribution to existing
scholarly literature, as might be expected in a Ph.D. program. It’s
also a program happening at Alverno, which means that, consistent
with our abilities-based assessment model, we have explicit program
outcomes and assessment criteria to guide us in everything we
do. Therefore, we have a rubric developed by the program design
faculty and dissertation advisors that we use during the proposal
defense (here is a link to the rubric:https://docs.google.com/
document/d/1gN8HVxF4AK6LraZS4TUBiGHe7YhvkMJI5zfXYRM9qfs/
edit (https://nam12.safelinks.protection.outlook.com/?
url=https%3A%2F%2Fdocs.google.com%2Fdocument%2Fd
%2F1gN8HVxF4AK6LraZS4TUBiGHe7YhvkMJI5zfXYRM9qfs
%2Fedit&data=04%7C01%7Cj.walter%40northeastern.edu
%7C0407a829d5804d61dde808d91adf1ad5%7Ca8eec281aaa34daeac9b9a398b9215e7%7C0%7C0%7C637570368231114381%7CUnknown
%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D
%7C1000&sdata=XeByiGAb6Dk7jaoaK1hvDMR8Yo0fk%2F5UFl2jX
%2FXoilw%3D&reserved=0)).

Criteria for the Dissertation Defense
As an outcomes-based program, we elicit evidence of the Alverno Ed.D.
advanced program outcomes within those criteria. Those five outcomes,
along with ways in which they show up in the dissertation rubric criteria,
are:

• Conceptualization- knowledge of content and theory, showing breadth
and depth of in scholarly context

• Communication- clarity of writing, organization, voice

• Coordination- marshaling relevant resources, scholarly sources in lit
review, methodological justification, participant recruitment, timeline,
overall organization of dissertation

• Diagnosis- overall framing of the inquiry, intended data gathering
resources, feasibility of study, plan for analyzing data, accuracy of
findings and implications
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• Inclusive Interaction- professionalism, ethics, consideration of and
protection of human subjects, trustworthiness, urgency of the area of
inquiry

Dissertation Defense Components
There are two main components involved in the dissertation defense-

1. Committee members reading/reviewing the dissertation itself
(chapters 1-5 for most students), including the Introduction/ Context,
the Literature Review, the Methodology, the Findings, and the
Discussion/Implications;

2. A live dissertation defense meeting with the student, which consists
of 

• a presentation in which the doctoral student distills and presents
their study findings and implications, grounded in the literature review
and linked to the methodology;

• a discussion in which the committee can then ask the doctoral
student any clarifying questions or concerns that were raised
during their reading of the dissertation and note areas of strength to
celebrate and affirm;

• a deliberation in which the committee then asks the doctoral student
to step out of the meeting while the committee uses the rubric to
evaluate the dissertation, articulating what their recommendation is
(i.e. the dissertation is approved without any revisions, is approved
with minor revisions, or is not yet approved if there are some
significant revisions that must be made before the dissertation is
accepted);

• the committee asks the student to return to the meeting and informs
the student of the committee’s recommendation.

In considering all those components, the committee explicitly refers to
the rubric linked above.

Inviting Family, Friends, or Colleagues to the Dissertation Defense
If a student wishes, they may invite family and friends to attend the
defense, but these people do not participate in the defense, and they
depart before the committee deliberations. The defense is a final
assessment and while it may be celebratory, it must focus on the rigor
embedded in the dissertation rubric. Thus, the dissertation defense
is different in purpose, content, and evaluation than the final program
residency, which is entirely celebratory.

Library Archive of Dissertation
Students must submit a copy of their completed dissertation to the
Alverno College library, following the requirements of the Head Librarian.

Student Success
Course Engagement and Demonstration of Outcomes
Time Commitment
Each week students will be expected to engage thoughtfully with
course readings and resources, complete required assignments
and demonstration of outcomes, and to identify growth areas for
development. Only the student themself can know how much time that
will take. To strategize around ways to organize time successfully, please
contact your faculty member.

Email
Your Alverno email is an official way the college uses to communicate
with you. This includes all instructor communication. Students are
expected to read Alverno email at least every other day.

Attendance and Engagement
Timely arrival and attendance at every synchronous class session is
required, as well as active engagement in asynchronous collaborative
assignments. If a student is absent or otherwise disengaged during more
than two course modules, they may be unable to demonstrate outcomes
for the course.

Evidence of Outcomes
Each course syllabus lists required outcomes. These outcomes inform
the design of course assessments and learning experiences. Faculty
may alert students early on in the course if they have concerns about
lack of evidence of outcomes. Evidence may be found in assignments,
classroom engagement, peer group collaboration, course experiences,
summative presentations, or other means designed by the faculty.

Summative Assessments
Many courses incorporate a summative demonstration of outcomes.
Guidance for summative assessments may be found in the syllabus,
in the course learning management system (e.g. Moodle) or in the
portfolio system (e.g. Livetext). Commonly a summative demonstration
of course outcomes will be accompanied by a required summative self
assessment.

Progress Codes
Alverno College Philosophy of Assessment: Why we don’t use grades
Alverno’s method of evaluating student learning, called assessment, is
integral to learning in the Alverno graduate programs. Unlike many forms
of testing, assessment evaluates not just what students know, but how
well they can apply what they know.

The system of student assessment at Alverno College does not
include reference to letter grades. In fact, one tenet of the College’s
educational philosophy is that the faculty do not evaluate students
comparatively using letter grades. Instead, we establish criteria for
effective performance in each course. In the graduate programs, these
criteria reflect standards for achievement within the discipline and
professional areas, which guide all courses in the specific program.
As part of professional programs, graduate course assessments are
designed to engage students within their disciplinary and professional
contexts. Examples include writing business reports that address
strategic and operating issues, preparing proposals for inquiry-based
nursing projects, and developing mentoring handbooks for school
districts. We then provide students with significant narrative feedback
describing the quality of their performances relative to those standards.
A student who does not meet these standards at the level defined in
each course does not pass the course. As a continuous process in which
the students themselves play an active role, assessment helps both the
student and the faculty member judge the student’s progress toward
meeting criteria for a given course.

Due to the rigor of our curriculum, we are able to confirm that a student
who has successfully completed a course is held in “good standing.”
This means that any student in good standing at the College has
demonstrated the requisite understanding and practice of the disciplines/
profession for the courses s/he has completed. Faculty distinguish
quality of performance by providing a written evaluation of the student’s
work that documents the specific way the student met or exceeded those
standards. At the time of graduation, those evaluations are synthesized
into a narrative statement that describes the quality of the student’s
graduate work. This narrative statement is an objective evaluation of the
quality of the graduate’s performance in her/his program of study and is
an integral part of each student’s official final transcript.
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The record of courses taken and a detailed profile of the student’s
strengths and accomplishments become part of each student’s
permanent records. Because this method provides much more
information than a grade and fosters continuous learning, it is approved
by accrediting bodies and accepted by graduate schools and employers.
In fact, educators from across the country and around the world regularly
visit Alverno to learn about this innovative and effective approach to
helping students learn.

Progress Report/ Academic Evaluation
A student’s progress report is available on Interactive Online (IOL)
approximately one week after the close of the semester. Contact the
Registrar’s Office for access information.

Satisfactory Progress Code
Progress in courses is reported as Satisfactory (S) when all requirements
of the course — mastery of subject matter and development of abilities —
have been met.

Unsatisfactory Progress Code
An Unsatisfactory (U) indicates insufficient evidence for meeting the
standards of the course.

Incomplete (I) Progress Code
An Incomplete (I) is reported when only a minimal amount of work
remains to be completed. An Incomplete must be removed by the date
stipulated by faculty. An Incomplete in a prerequisite course must be
satisfactorily removed and reported to the Registrar’s Office before the
student can begin the subsequent course(s). If the Incomplete is not
removed, an Unsatisfactory is awarded.

Grade Equivalencies
When a faculty member enters a progress code, they also enter a “grade
equivalent.” For a graduate student who has been successful in a course,
that number will be either a 3.0, 3.5, or 4.0. Students may request their
grade point equivalent from the Registrar. Faculty advisors do not have
access to students’ GPE.

Credit for Prior Learning (CPL)
If a student believes that they have evidence from their professional
expertise that aligns to and demonstrates alternative sources of evidence
of outcomes for a course, they may contact the EdD Program Director
to learn more about Alverno’s processes for evaluating and assessing
evidence related to awarding Credit for Prior Learning. If the program
director approves the request to demonstrate evidence of prior learning,
the student will create an evidence portfolio and a self assessment
narrative following Alverno CPL processes. If the review of materials is
determined to be sufficient evidence of outcomes, the student will be
awarded credit for the course. Students may not receive more than 6
credits (two courses) via CPL.

Repeating Courses
Students who have not demonstrated outcomes for a course may be
required to repeat it or demonstrate equivalent outcomes attained
elsewhere. If a student wishes to apply coursework completed elsewhere
as evidence, this must be approved by the program director or the
student’s advisor.

Academic Status
Students with a concerning pattern of lack of successful attainment
of outcomes may be placed on probation, probation with warning, or in
extreme circumstances, recommended for dismissal from the College.
Students who have been on probation or probation with warning may be
returned to academic good standing after remedying the concerns and

meeting outcomes. The Graduate Council of Alverno College coordinates
the Academic Status meetings and decisions.

Academic Misconduct and Appropriate Writing Supports
Alverno’s college-wide Academic Misconduct Policy states that students’
work must be entirely their own intellectual work. Work generated by
ChatGPT, OpenAI, or other similar tools without appropriate disclosure or
citation is not considered students’ own intellectual work.

Appropriate Writing Supports
Alverno College provides support for students’ development as writers,
including no-cost writing-focused courses that can be taken by any
enrolled student. EdD students and dissertation advisors should be
cautious of outside, for-profit services purporting to provide dissertation
“coaching” or “mentoring” with the goal of completing the dissertation
more speedily. While some students may seek outside editing support
when finishing their dissertations, this support must be limited to APA
formatting, citation congruence between the text and resources, and
review for spelling and grammar. Outside writing support may not
provide substantive feedback, content suggestions, or direct editing
of the work. The dissertation advisor and dissertation committee are
the only people who should be providing substantive feedback and
guidance for a student’s dissertation, which must be written entirely
by the student. If an advisor or program leadership become aware
that a student’s work is not entirely their own, they may be the subject
of an investigation into potential academic misconduct, which could
result in recommendations for or considerations of sanctions, changes
in academic status/ probation with warning, or program dismissal.
Any outside committee members must have their CV on file with the
doctoral program so that Alverno can ensure that we are maintaining high
standards for academic work and engage in supporting all advisors and
students in meeting those standards.

Alverno College Academic Misconduct Definition and Process
Academic misconduct refers to any act(s) in which: a) a student seeks
to claim credit for work conducted or authored by another individual as
their own without approval or appropriate citation; b) a student fabricates
or falsifies data or information or academic records of any kind; c) a
student falsely represents her performance on academic work; and/or d)
assists other students with any of these acts. Alverno College, through
its courses and policies, will work to help students understand academic
misconduct and the potential implications for engaging in any such acts.
However, it is the responsibility of the student to know and understand
these definitions and potential consequences as it pertains to academic
misconduct in all of their courses.

The Academic Misconduct process at Alverno is structured as an
educational process, building in wherever possible elements of
restorative justice (focusing on a repair of harm) so as to align the
disciplinary process with the Mission and Values of the institution.
A faculty member who believes a student has committed academic
misconduct should consider ways in which a student can be educated
and informed about the harm committed, and ought to consider ways
wherever appropriate in which the student can be involved in creating
a restorative approach to harm done through the misconduct. This
restorative, educational approach may also carry additional sanctions
as determined appropriate. These sanctions may include: a) verbal and/
or written reprimand; b) failure of an assignment; and/or c) failure of a
course. In extreme or repeated cases, sanction may result in a student
being removed from a program of study and/or dismissed from the
College. If a faculty member believes a student may have engaged in
academic misconduct, the faculty member must first discuss the matter
with the student. The faculty member should provide the student with
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a copy of the academic misconduct and appeals process as part of
this discussion. After the alleged misconduct has been discussed with
the student, if the instructor concludes that misconduct occurred, the
instructor may impose an appropriate sanction that might include: a
letter of reprimand that will be copied to the student’s academic file; a
repeat or replacement assignment; and/or an unsatisfactory designation
for, and removal from, the course. The faculty member must inform the
student in writing of the decision and sanction, reminding the student
of their rights and the appeal process. Any or all sanctions applied can
be appealed by the student. Students can initiate the appeal process by
contacting the Office of Academic Affairs.

Appeals Process
Students wishing to appeal a progress code or academic status decision
must complete the official College appeals process, available on the
Alverno College website.

Commencement
In the final semester of the program, students will receive guidance from
the Alverno College Registrar and Dean of Students Office related to the
Commencement celebration, doctoral regalia, final residency, process,
requirements, and travel arrangements.

Appendix A: Dissertation Proposal Defense
Template

The dissertation proposal presentation should include the following
elements.

• Welcome and Introduction
• Acknowledgement of Committee
• Problem Statement
• Background of Problem
• Significance
• Research Question(s)
• (Optional) Key Terms
• Limitations of the Study
• Methodology
• Ethics and Participant Consent
• Closure
• Questions

A replicable presentation deck that may be used for students’
dissertation defense presentations is available online (https://
docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-
Qi5zTWbh6l4WzP4_uow/edit/). (https://docs.google.com/presentation/
d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/
#slide=idp1)

Appendix B: Criteria for Effective Writing

CRITERIA FOR EFFECTIVE WRITING 
(Adapted for Entering Graduate Students) 
(Note: Each level incorporates the previous one(s).)

In a given piece of writing, the student should show the following abilities
to the level indicated:

1. Connects with audience through ESTABLISHING AND MAINTAINING
CONTEXT (clarifying, in a manner appropriate to a specified audience,
limits of the situation and sources of thinking)

a. L1  Gives audience some sense of focus and purpose (What I am
telling whom and why?)

b. L2  Throughout the writing, provides and maintains a sense of
focus and purpose

c. L3  Takes responsibility for own ideas and distinguishes them
from those of others

d. L4  Clearly articulates relationships between ideas/concepts
out of an academic framework/theory and those out of her own
thinking

e. Graduate Level: As a professional, Shows explicit awareness of
one’s own ideas as claims rather than truths in the context of
disciplinary/professional discourse / Where appropriate: Shows
awareness of historical precedent

2. Connects with audience through VERBAL EXPRESSION (word
choice/style/tone— reflecting awareness of the audience’s degree
of knowledge, values, need for clarity, right to an opinion, and
expectation of interest) 
a. L1 Uses language that shows some awareness of appropriate

style/tone and varied word choice

b. L2  Uses language that shows general awareness of appropriate
style/tone and varied word choice — avoiding vague, empty, and
condescending expression

c. L3  Uses language that shows consistent awareness of
appropriate style/tone and varied word choice

d. L4  Uses language that reflects a refined awareness of the
audience

e. Graduate Level: As a professional, Effectively incorporates word
choice/style/tone unique to a particular discipline or profession /
Shows explicit awareness of ambiguity, e.g., that words/concepts
may have different meanings for different audiences / Maintains
the individuality of the writer / Communicates a sense of ongoing
dialogue, common ground, and openness to other perspectives

3. Connects with audience through APPROPRIATE CONVENTIONS
(usage, spelling, punctuation, capitalization, sentence structure,
format, citing and documenting sources) 
a. L1  Generally follows appropriate conventions

b. L2  Consistently follows appropriate conventions

c. L3  Applies appropriate conventions to the expression of complex
relationships

d. L4  Shows a refined sense of appropriate conventions

e. Graduate Level: As a professional, meets the stylistic
requirements of a given discipline or profession

4. Connects with audience through PURPOSEFUL STRUCTURE (sense
of introduction/development/conclusion; focusing by main point
made; major/minor connections)

https://docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/
https://docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/
https://docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/
https://docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/
https://docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/
https://docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/#slide=idp1
https://docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/#slide=idp1
https://docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/#slide=idp1
https://docs.google.com/presentation/d/1iq0bSBihOBXMMYGOB9qcDhs-Qi5zTWbh6l4WzP4_uow/edit/#slide=idp1
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a. L1  Presents a message with recognizable introduction,
development, and conclusion

b. L2  Establishes and maintains focus on a clear purpose, providing
transitions to clarify relationships between most points of
development

c. L3  Without digression from the focus of the work, consistently
articulates relationships 
between points of development

d. L4  Maintains a refined sense of structure appropriate to
disciplinary and/or professional 
contexts

e. Graduate Level: As a professional, maintains a refined sense of
structure in relation to an academic framework integrated into
that of a profession

5. Connects with audience through SUPPORT FOR A POSITION/
DEVELOPMENT OF AN IDEA 
a. L1  Shows ability to use examples and/or evidence meaningful to

audience

b. L2  Supports most generalizations with examples and/or
evidence meaningful to audience

c. L3 Consistently develops ideas through appropriate use of
generalizations, examples, and/or evidence

d. L4 Develops ideas with appropriate depth, variety, and sufficient
interest to engage audience

e. Graduate Level: As a professional,Explicitly acknowledges
contradictory or conflicting evidence when relevant / Relates any
of own relevant work that she/he has done

6. Connects with audience through ORIGINAL AND APPROPRIATE
CONTENT (criteria may be further contextualized by instructor in
discipline)
a. L1 Articulates ideas accurately

b. L2  Demonstrates appropriate application of designated or
selected ideas

c. L3  Identifies key elements that indicate understanding of
frameworks/theories

d. L4  Articulates original applications, syntheses, and/or
evaluations of academic frameworks/ theories, validating them
with substantiated thinking and appropriately using valid sources

e. Graduate Level: As a professional, Effectively integrates academic
frameworks/theories into the context of the profession /
Thoughtfully challenges existing frameworks and/or approaches

7. SELF ASSESSMENT 
a. L1  Shows awareness of a few strengths and weaknesses in a

written work, based on College criteria 
b. L2  Shows some understanding of development in writing ability,

based on College criteria
c. L3  Articulates, providing evidence, a realistic sense of writing

performance in all criteria areas
d. L4 Shows a refined sense of strengths and weaknesses in all

criteria areas 

e. Graduate Level: As a professional, Shows a refined sense
of one’s own strengths and weaknesses in all criteria areas,
particularly in professional contexts/ Identifies reasonable
plans for improvement related to one’s own areas of weakness /
Shows explicit awareness of the development of one’s own
understanding of one’s own mental models

Appendix C: Criteria for Effective Speaking

CRITERIA FOR EFFECTIVE SPEAKING/MEDIA 
(Adapted for Entering Graduate Students) 
In a given speech, the student should show the following abilities to the
level indicated: Preliminary: Follows directions: yes ___ no ___

1. Connects with audience through SPEAKING ON ONE’S FEET

a. L1    Speaks to an audience for at least a minute with little
reliance on scripted or memorized input

b. L2 Communicates to an audience, long enough to suggest the
speaker has internalized his/her message, with little reliance on
scripted or memorized input

c. L3 Communicates with the audience, giving the impression of
both thinking and speaking spontaneously without reliance on
scripted or memorized input

d. L4 Gives a consistent impression of communicating with the
audience without reliance on scripted or memorized input

e. Graduate Level: As a professional, gives a consistent impression
of communicating with the audience without reliance on scripted
or memorized input in a variety of job related contexts.

2. Connects with audience through ESTABLISHING AND MAINTAINING
CONTEXT (clarifying, in a manner appropriate to a specified audience,
limits of the situation and sources of thinking)
a. L1 Gives audience some sense of focus and purpose (What am I

telling whom and why?) 
b. L2 Gives audience full sense of purpose and focus, distinguishing

his/her own thoughts from those of othersL3 Takes responsibility
for own ideas and distinguishes them from those of others. 

c. L4 Clearly articulates relationships between ideas/concepts out
of an academic Framework/theory and those out of his/her own
thinking

d. Graduate Level: As a professional,

i. Shows explicit awareness of one’s own ideas as claims
rather than truths in the context of disciplinary/professional
discourse.

ii. Where appropriate, shows awareness of historical precedent

3. Connects with audience through VERBAL EXPRESSION (word
choice/ style/tone—reflecting awareness of the audience’s degree of
knowledge, values, need for clarity, right to n opinion, and expectation
of interest)
a. L1 Uses language that shows some awareness of appropriate

word choice/style/tone
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b. L2 Uses language that shows general awareness of appropriate
word choice/style/tone— avoiding vague, empty, and
condescending expression

c. L3 Uses language that consistently shows awareness of
appropriate word choice/style/tone

d. L4 Uses language that reflects a refined awareness of the
audience

e. Graduate Level: As a professional,

i. Effectively incorporates word choice/style/tone unique to a
particular discipline or profession

ii. Shows explicit awareness of ambiguity, e.g., that words/
concepts may have different meanings for different
audiences

iii. Maintains the individuality of the speaker

iv. Communicates a sense of ongoing dialogue, common ground,
and openness to other perspectives

4. Connects with audience through EFFECTIVE DELIVERY (speaking
with credibility demonstrated through adequate volume and voice
projection, clear articulation, vocal variety, use of gestures/body
language, eye contact, and projection of interest in topic and
audience)
a. L1 Speaks with some elements of effective delivery

b. L2 Speaks with most elements of effective delivery

c. L3 Speaks consistently with elements of effective delivery

d. L4 Speaks with a refined repertory of effective delivery techniques

e. Graduate Level: As a professional, meets the delivery
requirements of a given discipline 
or profession

5. Connects with audience through use of APPROPRIATE
CONVENTIONS (usage, pronunciation, and sentence structure) 
a. L1 Generally follows appropriate conventions

b. L2 Consistently follows appropriate conventions

c. L3 Adapts appropriate conventions to the expression of complex
relationships

d. L4 Shows a refined sense of appropriate conventions

e. Graduate Level: As a professional, meets the stylistic
requirements of a given discipline or profession

6. Connects with audience through PURPOSEFUL STRUCTURE (sense
of introduction/development/conclusion; focusing by main point
make; major/minor connections)
a. L1 Presents a message with recognizable introduction,

development, and conclusion

b. L2 Establishes and maintains focus on a clear purpose, providing
transitions to clarify relationships between most points of
development

c. L3 Without digression from the focus of the speech, consistently
articulates relationships between points of development

d. L4 Maintains a refined sense of structure in relation to an
academic framework

e. Graduate Level: As a professional, maintains a refined sense of
structure in relation to an academic framework integrated into
that of a profession

7. Connects with audience through SUPPORT FOR A POSITION/
DEVELOPMENT OF AN IDEA 
a. L1 Shows ability to use examples and/or evidence meaningful to

audience

b. L2 Supports most generalizations with examples and/or evidence
meaningful to audience

c. L3 Consistently develops ideas through appropriate use of
generalizations, examples, and/or evidence

d. L4 Develops ideas with appropriate depth, variety and sufficient
interest to engage audience

e. Graduate Level: As a professional, explicitly acknowledges
contradictory or conflicting evidence

8. Connects with audience through CREATION and USE OF MEDIA 
a. L1 Incorporates a visual that is legible, understandable, and

appropriate to topic and audience

b. L2 Computer-generates eye-appealing visuals, using them
purposefully to enhance presentation

c. L3 Smoothly incorporates high-quality and diverse media whose
messages reflect the core concepts of a presentation

d. L4 Incorporates professional-quality media within a specific
context to aid in clarifying academic frameworks

e. Graduate Level: As a professional, meets expectations for media
quality for a given profession

9. Connects with audience through APPROPRIATE CONTENT (criteria
may be further contextualized by instructor in discipline)
a. L1 Articulates ideas accurately

b. L2 Demonstrates appropriate application of designated or
selected ideas

c. L3 Identifies key elements that indicate understanding of
frameworks/theories

d. L4 Articulates original applications, syntheses, and/or evaluations
of academic frameworks/ theories, validating them with
substantial thinking and appropriately using valid sources

e. Graduate Level: As a professional,

i. Effectively integrates academic frameworks/theories into the
context of the profession • Thoughtfully challenges existing
frameworks and/or approaches

10. SELF ASSESSMENT 
a. L1 Shows awareness of a few strengths and weaknesses in a

presentation, based on specifically designated criteria
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b. L2 Shows some understanding of development in speaking
ability, based on the same criteria 

c. L3 Articulates, providing evidence, a realistic sense of
performance in all criteria areas

d. L4 Shows a refined sense of strengths and weaknesses in all
criteria areas Graduate Level: As a professional,

i. Shows a refined sense of one’s own strengths and
weaknesses in all criteria areas, particularly in professional
contexts

ii. Identifies reasonable plans for improvement related to one’s
own areas of weakness

iii. Shows explicit awareness of the development of one’s own
understanding of one’s own mental models


